Related Concepts

MYP Individuals and societies SCWA
Key Concepts

Related concepts Related concepts promote deep learning. They are grounded in specific
disciplines and are useful for exploring key concepts in greater detail. Inquiry into related
concepts helps students develop more complex and sophisticated conceptual
understanding. There are 12 related concepts for each phase of language aquistion.

Key concepts promote the development of a broad
curriculum. They represent
big ideas that are both relevant within and across
disciplines and subjects. For Individuals in Societies
these are Change, Global Interactions, Systems
and Time, Place and Space
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Global Concepts
Teaching and learning in the MYP involves
understanding concepts in context. Global
contexts provide a common language for
powerful contextual learning, identifying specific
settings, events or circumstances that provide
more concrete perspectives for teaching and
learning. When teachers select a global context
for learning, they are answering the following
questions.

Statement of Enquiry Criteria

• Why are we engaged in this inquiry?
• Why are these concepts important?
• Why is it important for me to understand?
• Why do people care about this topic?
MYP sciences can develop meaningful
explorations of:
• identities and relationships • orientation in
space and time • personal and cultural
expression • scientific and technical innovation
• globalization and sustainability • fairness and
development
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Statement of inquiry Teachers construct the statement of inquiry for
a unit by combining a key concept, one or more related concepts,
and a global context for the unit into a meaningful statement that
students can understand. This statement expresses the relationship
between concepts and context; it represents a transferable idea
supported by factual content. Statements of inquiry facilitate
synergistic thinking, synthesizing factual and conceptual levels of
mental processing and creating a greater impact on cognitive
development than either level of thinking by itself (Erickson 2007;
Marzano 2009). The statement of inquiry:
• represents a contextualized, conceptual understanding
• describes a complex relationship that is worthy of inquiry
• explains clearly what students should understand and why that
understanding is meaningful
• can be qualified (using phrases such as “often”, “may” and “can”) if
it is not true in all situations, but is still an important idea
• can be formulated at different levels of specificity.

Achievement Level

0

1–2

Level Descriptor
Criterion A: Knowing and
understanding
The student does not reach
a standard described by
any of the descriptors
below
The student: i. recognizes
some vocabulary ii.
demonstrates basic
knowledge and
understanding of content
and concepts through
limited descriptions and/or
examples.

Criterion B: Investigating
The student does not reach a
standard described by any of
the descriptors below.
The student: i. identifies a
research question ii. follows
an action plan in a limited way
to explore a research question
iii. collects and records
information, to a limited
extent iv. with guidance,
reflects on the research
process and results, to a
limited extent.
The student: i. describes the
choice of a research question
ii. partially follows an action
plan to explore a research
question iii. uses a method or
methods to collect and record
some relevant information iv.
with guidance, reflects on the
research process and results
with some depth.

3-4

The student: i. uses some
vocabulary ii. demonstrates
satisfactory knowledge and
understanding of content
and concepts through
simple descriptions,
explanations and/or
examples.

5-6

The student: i. uses
considerable relevant
vocabulary, often
accurately ii. demonstrates
substantial knowledge and
understanding of content
and concepts through
descriptions, explanations
and examples.

The student: i. describes the
choice of a research question
in detail ii. mostly follows an
action plan to explore a
research question iii. uses
method(s) to collect and
record often relevant
information iv. reflects on the
research process and results.

7-8

The student: i. consistently
uses relevant vocabulary
accurately ii. demonstrates
excellent knowledge and
understanding of content
and concepts through
detailed descriptions,
explanations and examples.

The student: i. explains the
choice of a research question
ii. effectively follows an action
plan to explore a research
question iii. uses methods to
collect and record consistently
relevant information iv.
thoroughly reflects on the
research process and results.

Criterion C:
Communicating
The student does not
reach a standard
described by any of the
descriptors below
The student: i.
communicates
information and ideas in
a style that is not always
clear ii. organizes
information and ideas in
a limited way iii.
inconsistently lists
sources, not following
the task instructions.
The student: i.
communicates
information and ideas in
a way that is somewhat
clear ii. somewhat
organizes information
and ideas iii. lists
sources in a way that
sometimes follows the
task instructions.

Criterion D: Thinking critically
The student does not reach a
standard described by any of
the descriptors below

The student: i. identifies the
main points of ideas, events,
visual representation or
arguments to a limited extent
ii. rarely uses information to
justify opinions iii. identifies
the origin and purpose of
limited sources/data iv.
identifies some different
views.
The student: i. identifies
some main points of ideas,
events, visual representation
or arguments ii. justifies
opinions with some
information iii. identifies the
origin and purpose of
sources/data iv. identifies
some different views and
suggests some of their
implications.
The student: i.
The student: i. identifies the
communicates
main points of ideas, events,
information and ideas in visual representation or
a way that is mostly
arguments ii. gives sufficient
clear ii. mostly organizes justification of opinions using
information and ideas
information iii. identifies the
iii. lists sources in a way origin and purpose of a range
that often follows the
of sources/data iv. identifies
task instructions.
different views and most of
their implications.
The student: i.
The student: i. identifies in
communicates
detail the main points of
information and ideas in ideas, events, visual
a way that is completely representation or arguments
clear ii. completely
ii. gives detailed justification
organizes information
of opinions using information
and ideas effectively iii. iii. consistently identifies and
lists sources in a way
analyses a range of
that always follows the
sources/data in terms of
task instructions.
origin and purpose iv.
consistently identifies
different views and their
implications

Overview of Assessment
Assessment tasks Assessment tasks for MYP individuals and societies courses often involve
tests or examinations, investigations or research that leads to an extended piece of writing,
and a variety of other oral, written and multimedia assignments. Assessing Objective B:
Investigating Tasks that allow students to develop investigative skills include, but are not
limited to: essays or research papers, fieldwork, web quests, problem-based learning
scenarios, and role plays. When defining a “clear and focused research question” in years 3
and 5 objectives/criteria, the following elements can be considered: relevance; manageability;
originality; ability to be assessed; availability of resources; level of student interest; and
connection with the discipline or subject group. Students should not work with a research
question that is too broad or too vague, too narrow, too difficult or inappropriate. A good
research question is one that asks something worth asking and that is answerable within the
word/ time limit. It should be clear what would count as evidence in relation to the question,
and it must be possible to acquire such evidence in the course of the investigation. Students
are not expected to formulate a research question in all cases where objective B is addressed;
this can be supplied by the teacher. The research question may also be formulated as a
research statement or as several research questions. If a range of questions are provided to
the students, the teachers should assess students’ rationale for selecting a research question
and not the formulation itself. Students in years 3 and 5 are expected to formulate a research
question at some point in the academic year. Methods to collect information include, but are
not limited to: selection of sources (type and range); questionnaires; surveys; interviews;
observation; experiments; measurement; use of statistics and databases; formulation of sub
questions. Methods to record information (electronic or paper) include, but are not limited to:
note taking and summarizing; production of tables, graphs, maps, checklists; production of
thinking tools/visual organizers/ Mind Maps®; indexing; creation of visuals, such as timelines;
production of databases. Information sources include, but are not limited to: primary and
secondary sources; online and print material; electronic media; multiple perspectives (in terms
of cultures, geography, ideologies, identities and eras). Assessing Objective C:

Communicating Response formats to communicate learning include, but are not
limited to: written reports, oral presentations, cartoons, storyboards, maps,
diagrams, flow charts, slide show presentations, podcasts, animations, websites,
databases, multimedia, and videos. Visuals refers to maps, diagrams, charts,
timelines and tables.

